We investigated the effect of close social interaction on the ability to learn a new behaviour via observation. The task chosen involved sliding a small door horizontally to gain access to a food reward. We divided 59 common marmosets into five groups that received different pretest experience: observation of a trained demonstrator through wire mesh (O); joint interaction with a trained demonstrator allowing the possibility of scrounging (S); individual interaction with the apparatus (I); joint interaction with another naïve individual (J); and no prior experience (control, C). Significantly more individuals from the scrounging group learned the new behaviour, compared with the group (O) that had purely observational experience. When animals from group O were later allowed to interact jointly with a trained demonstrator, the success rate of this group significantly increased. Social interaction with the demonstrator may have facilitated learning because it allowed subjects to understand the relation between the apparatus and the food or because social support facilitated interaction with the apparatus. However, results from the other conditions suggest that these factors alone do not account for the size of the effect. Thus, contrary to previous investigations of this phenomenon, scrounging facilitated social learning. This result probably depended on a complex interaction of a number of factors, including individual learning opportunities, social support and closer attention to the demonstrator.
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In the literature on social learning, contradictory predictions exist about the effect of social interaction on the tendency to learn a demonstrated behaviour. Although it is often assumed that information will spread in a nonrandom way through a population, mediated by social relationships that permit joint interaction (e.g. Kawai 1965), experimental research has instead tended to view close social interaction as a potential obstacle to social learning. The standard experimental paradigm therefore incorporates some kind of physical separation, such as wire mesh, between the skilled and naïve individual (e.g. Bugnyar & Huber 1997) . This type of design is thought to facilitate the study of social learning, because allowing the two animals to interact could lead to scrounging by the naïve individual, which is generally considered to have an inhibiting effect on learning (e.g. Fragaszy & Visalberghi 1989; Beauchamp & Kacelnik 1991) .
There are two main reasons why scrounging is thought to inhibit learning. The first is that the naïve individual is learning to scrounge, not learning the new skill. For example, the naïve individual could use the presence of the skilled individual as a cue, rather than learn cues relevant to the task (e.g. Beauchamp & Kacelnik 1991), or may obtain reinforcement more reliably by following a skilled individual, instead of interacting with the task itself (e.g. Giraldeau & Lefebvre 1987) . Second, scrounging and learning have been viewed as mutually exclusive strategic options determined by the relative payoffs involved (e.g. Barnard & Sibly 1981; Fritz & Kotrschal 1999a; Giraldeau & Caraco 2000) .
Experimental tests that have explicitly compared pure observation of a trained demonstrator with scrounging from a trained demonstrator have tended to support this view. Nicol & Pope (1994) , investigating social learning in chickens, Gallus gallus domesticus, compared a 'free' condition in which demonstrator and observers could interact, with a 'screen' condition in which they could not. They found that observers that had been separated from the demonstrator subsequently performed the task more successfully than those that had been able to interact. Giraldeau & Lefebvre (1987) , studying pigeons, Columba livia, compared a condition that allowed observers to share the reward obtained by a demonstrator with a purely observational demonstration. Pigeons that had received the scrounging demonstration performed no
